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Report on the Bachelods programme International Business
Administration of Tilburg University

This report takes the NVAO's Assessment Ftamework fot Limited Progtamme Assessments
as a starting point.

Administrative data rcgarding the programme

Bachelof s programme International Business Administation

Name of the progtaÍìme:
CROHO number:
Level of the proglalnme:
Orientation of the prografiìme
Number of credits:
Specializ2¡jons of ttachs:
Location:
Mode of study:
Expiration o f accreditation :

International llusiness -Administration
50952
Bachelot's
academic
180 EC

Tilbutg
full time
31-12-2013

The visit of the assessment comrnittee Business Administration to the Tilbug School of
Economics and Management of Tilburg University took place on 19March2013.

Administrative data rcgarding the institution

Name of the institutron:
Status of the institutron:
Result ins titutional quality as surânce as s es sment:

Quantitative d,ata regarding the programme

Tilburg University
publicþ funded instituation
posrtffe

The requited quantitative data regarding the programme ate included in Appendix 5.

Composition of the assessment committee

The cornmittee that assessed the
Administration consisted of:

Bachelor's progaamme Intemational Business

o Prof. EJJ. @an$ Schenk (chair), Professor of Economics, Uttecht University;
o Ptof. H. (Hans) van der Heijden, Ptofessor of Accounting and Infortnation Systems,

School of Management, Royal Flolloway, University of London, UI(;
o Prof. ,{. (Andreu/) Stutdy, Professot of Otganisational Behaviour, Flead of Departnent of

Management, University of Bristol, UI{;
o Prof. S. (Slawomir) Magùa, Ptofessor of Cross-cultural Management, Rotterdam School

of Management (RSÀ4), Etasmus University Rotterdam;
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o M. (Àda{olein) van det Âat, BSc, student of mastet's programme Business Administradon,
Vrij e Universiteit Amsterdam.

The committee u/as suppoted by dts. Linda van det Gtijspaarde, who acted as secretary.

Appendix 1 contains the curricula vitae of the members of the committee.

Working method of the assessment committee

Preþaraîion

The assessment of the Bachelor's programme InTernalional Business Adninisrrailoa of Tilbug
Univetsity is part of a cluster assessment of twelve Business Administtation degree
progtammes offeted by five univetsities. The entite clustet comrnittee consists of eleven
members.

The ptepatatory meeting fot the clustet assessment took place on 14 Decembet 2012.Durng
this meeting the committee members received an inttoduction to the assessment framework
and evaluation procedutes and agteed upon theit general wotking method. The domain-
specific requirements and the most recerì.t developments concerning the Business
Administration domain wete also discussed. These domain-specific tequirements and the
cuffent context form the starting point fot the evaluation of the quafity of the degtee

pfogfafnmes.

In preparation for the assessment of the progtammes, a self-assessment report (cdtical self-
evaluation) was prepared by the programme mânâgement. It was sent to QANU and then
forwarded to the committee members aftet a check by the secretary to ensure that the
information provided was complete. The committee prepated for the site visit by studying the
cnttcal self-evaluation and teading bachelot theses. The secretary selected fifteen theses at
tandom and sttatified them ftom a list of aL graduates of the last two yeârs. The following
sttatification was used: five theses for each programme with low grades (6-6.5), five theses
with medium gtades (7-772 ) and five theses with high grades. Q,{.NU asked the progtarnme
to send the theses including the assessment forms and allocated them amonçt the committee
membets. Each comrnittee membet therefote assessed three theses.

tù7.hen a committee member assesses a thesis as questionable or unsatisfactory, a reassessment
must be done by another committee member. If more than 1,0o/o of the theses are assessed as

questionable or unsatisfactory by two committee members, the selection of theses fot the
plografirme must be extended to 25. 'Ihis was not the case in'Iilbutg.

Site ui:it
'I'he commrttee members tormu-lated queslons rarsed by studymg the cntlcal selt-evaluatron
in advance and citculated these between themselves.

The committee inspected the ptogramme on 18 Match 201,3. A pteparatory meeting was
otganised the evening before the site visit. The timetable for the site visit was developed by
the committee's secretary and chair in consultation with the progralnme management. The
committee interviewed students, teachers, alumni, the programme management and
representatives of the tracuþ Boatd, the Examination Boatd, and the student and teacher
members of the Programme committee. An open consultation hout was scheduled and
announced þut no one took advantage of the oppoltunity).
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During the site visit, the committee studied additional matedal made avallable by the
prografiìme management. Appendix 7 gives â complete overview of all documents available
during the site visit. The last hours of the site visit wete used by the committee to discuss the
assessments of the programme and prepare the presentation of the committee's preliminary
fitdiræ to the representatives of the programme.

Report

The secretary prepared a dnft report based on the comrnittee's findings. The draft report has
been amended by the committee members. Aftet approval by the committee, it was sent to
the 'I'ilburg School of Econornics and Management to check the facts. The comments by the
Tilbug School of Economics and Management were discussed by the committee. This
discussion tesulted in some changes in the report, and subsequently the committee approved
the final report.

þ-ramework and decision ra/es

The assessment was performed accotding to the NVAO (Accreditation Organtzation of the
Nethedands and Flandets) framewotk fot limited programme âssessment (20 November
2011).,\ four-point scale is applied in the ftamework. 'Ihe committee used the following
definitions for the assessment of the standards and the programme as a whole.

Generic quatity
The quality that can reasonably be expected in an intetnational perspective ftom a higher
education Bachelor's ot master's progaaÍìme.

Unsatisfactory
The ptogtamme does not meet the curent genedc quality standatds and shows serious
shortcomings in sevetal areas.

Satisfactory
The progtamme meets the current generic quality standatds and shows an acceptable level
acfoss 1ts entÍe spectnm.

Good
The programme systematicaþ surpasses the culTent generic quality standards across its entire
spectrum.

Excellent
The programme systemattcalTy well surpasses the current genedc quality standards across its
entire spectrum and is regarded as an (inter)national example.

Assessment rules of limited programme assessmerrt
\ù7hen standard 1 ot standatd 3 is assessed as 'unsatisfactor|', the general assessment of a
prograrnme is'unsatisfactory'.

'l'he general assessment of the programme can be good when at least two standatds, including
standard 3, are assessed as 'good'.

The general assessment of the proglamme can be excellent when at least two standards,
including standatd 3, ate assessed as 'excelleflt'.

7Q^N U / llusincss Ä dministtation,'llburg Univcrsity



Summary iudgement

This teport presents the findings and considerations of the committee that assessed the
Bacbelor's þrograrnme in Inlernational Business Adninistralion of Tilbug Univetsity. The committee
studied the informatton avatTat¡le and discussed the progamme with representatives of the
institution and the programme during a site visit. Based on theit positive comments and the
identified suggestions for improvement, the committee concluded that the programme meets

the crrrent generic quality standards and shows an acceptable level across the entite
spectrum. Therefore, the committee assesses the Bacbelor's programme in Internationa/ Basiness

Administratioz as satisfactory.

The follo'uring considerations played an important role in the committee's assessment.

In 2008-2009, the bachelorl programme Business Studìes of the Tilburg School of Economics and
Management was tedesþed into the curlent bacbe/or's programme Inlernaliona/ Business

Administration. Tbe programme started with a new curriculum in the academic year 2009-201.0.

Standard 1: Intend¿d learnìng outcomes

Students of the BachelorI programme Inlernalional Bøsiness Adrnìnistration acquue knowledge and
skills at an academic level for a czreer in business organtzattons. More specificaþ, they will
develop the ability to think and act effectiveþ when working -ith people in business
orgarizalons in an international context. In general, the ptogtamme aims to educate students
to become academicaþ trained and intemationally minded ptofessionals with business skills
and knowledge for the intemational labout matket. In addition, it aims to give the graduate
âccess to a wide tange of intemational master programmes in Business and Management.

According to the committee, the programme ties in well with the domain-specif.c reference
ftamework for business administration progtarrìrnes. It contains the broad range of subjects
refered to in the reference framewotk.

The progtamme focuses more stroflgly on economics and quantitative statistics and
mathematics than other prograÍrnes in the field of business. The committee appreciates this
focus but advises the programme to incorporate it explicitly in its mission statement, i.e. to
make the mission more specific about the goals of the progtamme.

In order to achieve the aims of the progtamme, intended learning outcomes have been
defined. These are divided into three categories: knowledge-related, skill-related and attitude-
rel¿ted learning outcomes. The committee believes the leatning outcomes of the progtamme
are clearly specified and in line with the subiect-specific teference ftamework for Rusiness
Administration.

J Íandard 2: l eacbmg-leørntng ennronment

The three-year, fi.rll-time progrâmme consists of six semesters. Each semester contains five
coulses. The programme is offered in English.

In the fust and second year, students become acquainted with the fields of accounting,
finance, matketrng an.d managemerit. Courses on micro- and mactoeconomics are scheduled
in the first yeat, along with courses on mathematics and stadsdcs. The students' genetal
academic knowledge and skills are further developed in a phlosophy course. In the second
year, students have to choose either Operations Management or Information Management.
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A course in Buslness Law is offeted to teach the stuclents the legal aspects of business. The
Innovation and Technology Management course ptovides students with instghts into the role
of innovation processes ar;.d technological development in business processes. The
curriculum also offers additional opportunities (via a minor in the thitd yeat) to leatn and
develop entreprenerilial knowledge and skills.

The first year of the programme ends with a project integratìng the acquired knowledge. Skills
ate integtated in coutses throughout the ptogtamme.

In the first semester of the third year, no compulsolT courses are scheduled so that students
have the opportunity to study abroad.

,\ccording to the cornmittee, the cutticulum connects to the broader freld of Business
Administration. In par1d..ct:Jar, it provides a solid fotmdation in mainstrcam economics.
Flowever, the number of credits devoted to this foundation is ctowding out othet vital,
cntical elements. For example, in the opinion of the comrnittee, the elective coutses in
Operations Management and Information Management should both be part of the core
pfogramme.

T'he aim of the progranìme is to have one lectute of two hours and one tutorial session or
othet type of class lasting anothet two hours (for gtoups of 40 students) each week fot the
majoirty of thecoursesintheprogramme.Thisaddsup toatotalof 16hoursperweekon
Lver^ge. The ptogtainme differentiates between large-scale teaching forms, small-scale
teaching forms and individual teaching forms. Small-scale teaching forms include tutorials,
PC lab sessions and tole play sessions. According to the committee, these teaching fotms
sffucture the programme and suppott the students' leatning process.

The programme is taught by both foreþ and Dutch academtc staff. According to the
committee, the faculty is involved in courses in line with their specializøttons and fields of
expertise. They appear engaged and committed. Students reported to the committee that it is
quite straightforward to contact the staff. Âppointrnents can easily be made, and the staff
reacts adequately to their questions.

The students' progress is monitoted closely, and individuals are invited for a talk by the
progranxrre coordinator when study delay becomes evident. Students get help and receive
cleat sþals about whether theit progtess is sufficient to be allowed to continue studying after
the fitst year.

Standard 3: Asse$meflt and achieaed learning oulcomes

Final examinations are schedulecl at the end of each semester. In addition, all first-yeat
courses Itave a midterm review aftet seven weeks. The main assessment methods are written
examinations, individual and team assþments, and peer evaluation activities. The committee
feels that the assessments ate adequateþ related to the progtamme. Thete is a vatiety of
âssessment forms and a good balance between individual and gtoup assþments.

In the final stage of the prograÍìme, the learning outcomes are tested by means of the
bachelot's thesis. Most theses ate litetatute teviews and do not contain an emptrical part. The
committee assessecl frfteen recent theses and established that they all met the requirements
for gaduation and are of suffrcient quality. It did not erìcounter 

^ny 
theses that were on the

whole unsatisfactory. The theses illusttate that the students have achieved the intended
learning outcomes as formulated by the ptogramme. The committee noted that most theses
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âre literâture reviews and do not contain an empirical pàrt. lt observes that in some theses

with an empirical patt, the chosen methods and techniques of reseatch are adequate for
measuring the described effects.

The committee concludes that the crrtent assessment form for the assessment of the theses

is not adequate. It does not support consistency, it is too general, and the intedm grades do
not logically lead to the final grade. The committee recommends revising the assessment
forms and providing more guidelines and quality control of the âssessmerìt.

The committee âssesses the standatds ftom the Assessment framework for lirzited programme

as s e ssm e nts as follows :

Standard 1: Intended leatning outcomes
Standard 2: T eaching-learning envrronment
Standard 3: Assessment and achieved leatning outcomes

satisfactory
satisfactory
satisfactory

Genetal conclusion satisfactory

The chair and the secretary of the cornmittee hereby declare tli'at all. members of the
committee have studied this report and that they agree with the judgements laid down in it.
They confitm that the assessment has been conducted in accotdance with the demands
telatìng to independence.

Date: 13 Jr,ne 201.3

Ptof. dr. Hans Schenk drs. Linda van der Grijspaarde
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Description of the standatds from the Assessment framework for limited
programme assessments

Findings
For this standatd, the domain-specific tequirements are described (1.1). After that, the profile
of the programme is given (1.2). In addition, the goal and intended leaming outcomes of the
progrâlrÌme are described and discussed (1.3).

7. 1 Domain-specifrc teq uitements
In 201,'1,, a subject-specific teference framework for the business discipline was developed by
the business programmes of the Radboud University Nijmegen, the University of
Amsterdam, VU University, 'Iilburg Univetsity and the Open Universiteit. It is presented in
appendix 2.

In this tefetence ftamework, a description of the business discþline is given. The aims, level
and orientation of the degree programmes are described. In addition, subject-speci-ûc skills
and genetal skills ate defined for bachelor's degtee progtafrìmes and master's degree
prografiìmes. Accotding to the committee, the subject-specific reference ftamework is

described well in terms of odentation. It differentiates sufficiently between the bachelot's and
master's level.

The committee considets t1re tefer:ence framework to be tather broad. It agtees with this
approach, because of the broad nature of the multidisciplinary field of business. This broad
nature of the field requires programmes to make choices in tesearch and education, as the full
breadth of the field cannot be covered in one programme. Because of the broad nature of the
reference framewor\ the comrnittee would like to emphasise that there is a need for the
business programmes to ttanslate subject-specific and general skills into their own ptofile and
specific intended learning outcomes.

1.2 PtofrIe of theptogtamme

/.2./ Ains of tbe programne

Students of the bachebr's programme InternaTional Business Adninistration wtll acquLtte knowledge
and skills at an academic level for z careet in business organizattons. Mote specificaþ, they
will develop th. ability to think ar:d act effectiveþ when working with people in business
organ)zattons in an tnternaional context. To accomplish this, the progralnme involves
developing skills in the ateas of communication, teamwork, systematic research, planning,
writing, reporting and entrepreneurship, along with acquiring and applying academic
knowledge. The programme emphasizes the intemadonal aspects of doing business, following
the global landscape companies operate in nowadays.

Standard t Intended leaming outcomes

The intended learning outcomes of the progtamme have been concretised with regard to content, level and
orientation; they meet international reqürements.

Explanation:
,\s for level and orientation (Bachelor's or master's; professional or academic), the intended learning outcomes
ñt into the Dutch qualiltcations framework. In additiorl they tie in with the international perspective of the
requirements currently set by the professional field and the discipJine with regard to the contents of the
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In generaf the programme aims to educate students to become academically trained and
internationally minded professionals with business skills and knowledge of the intemational
labour market. In addition, it arms to grve the graduate access to a wide tange of internaional
master programmes in Business and Management all ovet the wotld.

In its critical self-evaluation, the programme describes how it reflects upon the subject-
specific reference ftamework for the business discþline. The incorporation in the programme
of the subject-specific skills and the generic skills of the framework is shown in a tal>le.

According to the cornmittee, the programme ties in well with the domain-specific tefetence
ftamework for business administration progtaÍünes. It contains the btoad range of subjects
referred to in the reference framewotk.

The committee feels that, in genetal, the aims of the progîaÍìme are adeqwate. Howevet, it
thinks that these could be made more explicit. It noticed that the prograûìme focuses mote
strongly on economics and quantitative statistics and mathematics than othet ptogtammes in
the freld of business. The progtarffne management explained that because of the positioning
of the progtãnme in the Tilbwg School of Economics and Management, they focus mote on
these aspects. The committee appreciates this focus but advises the progtamme to
incoqporate it specificaþ in the mission statement, so that the mission bettet teflects the
goals of the ptogtamme. In addition, the inüoduction of a sttonget link between teseatch and
teaching (from September 2013) should be incorporated in the mission stâtemerìt.

The committee felt that an explicit vision on internationalisation was lacking in the
description of the aims of the programme. In its aims, the programme refers to working in an
international context. The committee would like to have seen ^ fi\ore comprehensive
coverage of this context. The vision should claÁfy which aspects of internationalisadon are

the main focus of the progtamme: for example, intetnational labour matkets, international
úade ard economics, ctoss-cultutal tnternattonal networks (OTDC), international issues in
subject-specific domains such as supply change marì.agement or human resource
mânâgement.

/.2.2 Benchmark

In 2008-2009, the bachelor's programme Business Studies of the Tilburg School of Economics and
Management was redesþed into the current bache/or's Prlgramme Inlernalional lJøsiness

Administration. Th,e prograÍrme started with a new curdculum in the academic yeat 2009-2010.
This tedesþ was patiy based on a benchmatk in which all English-taught business
progranìmes at research universities in the Nethedands were included, as well as business

plogrammes offered by the London School of Economics, Hong Kong University of Science
and Technology, City Univetsity London, BI Business School Norway and Bocconi
Universþ in Itaþ. According to the committee, the ptogramme gives a thotough compadson
of these intetnational progtammes in its ctitical self-evaluation. For example, the intended

courses of the programmes are desctibed. Flowevel, arr explanation is missing of why the
benchmatk is performed with these ptogtâ.ÍÍnes in particular, and which measrrtes are taken
based on the benchmark. Since this programme clearly differs from othet prograrnmes in the
field, the committee would have liked to heat about why the progtaflÌme is desþed as it is, in
lþht of the benchmark.
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1.3 Intended leaming outcomes

1.3.1 General inlended learning oatcomes

In order to achieve the aims of the programme, intended leaming outcomes have been set
(appendix 2). They are divided into thtee categories: knowledge-telated, skill-related and
âttitude related leaming outcomes.

The committee believes the learning outcomes of the ptogramme are clearly specified. They
are 'tn line with the subject-specific tefetence fiamework for Business Administration.
Flowever, the committee feels that the intended learning outcomes might be too ambitious.
Fot example, the knowledge outcome on quantitative discþlines (knowledge-related outcome
4) seems to be of too high a level for this bachelor's prograrrìme. The committee suggests
combining this learning outcome with the one on methods of scientifrc tesearch (knowledge-
related outcome 6) or the one on economics, accounting and firance (knowledge-related
outcome 1a).

The committee feels that knowledge and the application of qualitative research methods
should be patt of the intended learning outcomes along with quantitative disciplines.

T'he committee believes that the attitude-telated intended learning outcomes are also quite
ambitious. It advises tedesigning these outcomes to make them measurable. It wondered
whethet the attrtude-telated outcome on entrepreneutship (attitude-related leatning outcome
5) should be part of this ptogramme.

Considerations
The committee has established that the bachelor's pmgramme InÍernaTional Business Administration
intends to offer students a thotough, modetn education in the field of Business
Administration. It feels that the aims of the programme ate adequate in general. The
programme ties in well with the subiect-specific reference ftamework for the business
discþline. The committee advices to make the aims of the programme even more explicit.
For example, the research-based approach could be incorporated in the aims of the
prografrìme. In addition, the 'rrision on intemationalisation is not sufficiently explicit or
comptehensive.

The intended learrring outcomes of the programme are well described in terms of level and
orientation. The internattol:al character of the programme is sufficiendy reflected in several
intended leaming outcomes. According to the committee, some of the intended learning
outcomes might be too ambitious.

Conclusion
BachelorJ þrogramme Interilational Basiness Administration: th.e committee assesses Standard 1 as

satisfactory.
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Standatd 2: Teaching-learning envitonment

The curdculum, staff and progrâmme-specific services and facilities enable the incorning students to achieve
the intended learning outcomes.

Explanation:
The contents and strlrctute of the cudcuhrm enable the students admitted to achieve the intended learning
outcomes. The quality of the staff and of the ptogtarnme-specific services and facilities is essential to that end.

Curdculum, staff, sewices and facilities constitute a coherent teaching-learning envfuon:rrent for the students.

Findings
The contents (2.1), the leatning envilonment Q.2), the quantity and quality of the staff Q3)
and the programme-specific quatity assutance Q.\ of the bachebrl programme Internalional
Basiness Adminislratioz are discussed below.

2. 1 Contents of the ptogramme
The contents of, and the corespondence between the intended leatning outcomes and the
programme were discussed.

2.'l.l Curriculum

The three-year bachelot's ptogtarnme is offeted exclusively as a frrll-time programme of 180

EC. It is taught in English. Appendix 4 ptovides an ovetview of the cufficulum.

Content. structure and coherence of the cufficuhrm
The ptogramme consists of six semesters of 30 EC each. Each semester consists of five
courses of 6 EC.

T'he progtamme distinguishes sevetal horizotaf leatning lines:

In the fust year, students become acquainted with the fields of accounting (,\ccounting
1), finance (Finance 1), matketing (Àdarketing Management) and management
(Intemational Management). In the second yeat students inctease theit knowledge of
these for¡r core fields (Accounting 2, Fnance 2, Decision Making in Matketing and
Strategic Management). Students who do not opt for an exchange semester in the thfud
yeaÍ cln expand their knowledge in one of these fields by taking the three courses that
belong to a televant rninor.

In the fust semestel, a corrse in Microeconomics is scheduled and in the second
semestet, a course in Mactoeconomics. Both coutses are offered to make sure the
students understand the economic context of business policy arrd ate able to see the
broader picture.
In the fust year, Mathematics 1 and Statistics 1 arc offered and in the second year,
Mathematics 2, Statistics 2 and Business Research. The second-year corÍses in
mathematics an<i stadstics eiaborate ñrrtirer on the contents of the frrst-year courses.

The genetal academic knowledge and skills of the students ale strengthened in the
courses Philosophy of Science and The Morality of CommetcialLife.

a

O

o

A course in Business Law is offered to teach students the legal aspects of business. The
Innovation and Technology Management coutse ptovides students with insþhts into the tole
of innovation processes and technological development in business processes. The
curricuhrm also offers additional opportunities (via a rninor in the third year) to learn and
develop entrepteneurial knowledge and skills.
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In the second year students have to choose either the Opetations Management corrse or
Infonrration Management. They have the option to follow the other course in the third year
as part of the electives, allowing students to gain expertise in both areas.

The committee studied the content of the curdculum and concludes that it teflects the broad
freld of Business Administration. In particular, the progtamme provides for a solid
foundation in mainsfteam economics, by offedng two courses in mathematics, two courses in
statistics and two courses in economics. The comrnittee is imptessed by this solid foundation,
but feels that the numbet of credits devoted to this is ctowding out otherrrital, critical
elements. For example, ìn the opinion of the committee, the elective Operations Management
and Information Management courses should both be part of the core prograrnme.

The committee believes that the Mathematics 2 course teaches maths at alevel unsuitable to
the degtee. According to the committee, the learning goals of this course do not match the
needs of a gradwate bachelor in Business Âdministration. After having consulted the course
textbook on 'Linear and Dynamical System Optimization and Games', by P. Botm eT a/., the
committee felt, indeed, that the course's mathematical sophistication was not âppropriate for
an nndetgtaduate Business Management degtee. The committee explained its view on the
presence of mathematics to the ptogramme mânagement. l-he management informed the
committee that they had aheaðy discussed the televance of this specific corrtse for the
prograrrìme. 'l'he management inforned the committee tlat this coutse will be redesþed.
The committee points out, that such a tedesþ should connect closely with the learning goals
of the programme instead of focuslng on (another part oÍ) mathematics per se.

\ùØith respect to the prografirme's relatively large allowance for mainstream economics, the
committee discussed the coutses on economics with the progtamme management. 'l'he latter
expìained that next year, microeconomics will be transformed into business economics.
FIowever, because of the positioning of the programme in the Tilbrrg School of Economics
and Managemerìt, they prefer to maintain a solid foundation in mainstteam economics. The
committee is supportive of the intention to uphold an economics emphasis in the curriculum,
but is concernecl that the extensive coverage of macto-economics (and to a lesser extent
micto-economics) is crowding out the coverage of othet vital components of business
administration. In patticular, it is wonied that the programme desþ makes it more difficult
to avoid a methodological bias (i.e. an in-built prefetence for a non-interdiscrplinary
specialisation) and may prevent ân elaboration of mote business and entrepreneurship
oriented teachìng aims.

The committee studied the cases used in some courses. It found that most of the cases deal
with problems of international companies and orgarizations. This should be supplemented by
examples from local, small and medium sized otganisations in different national contexts and
by compatative cases.

Intesration of knowledse
The first year of the progtamme ends with a project integtating the acquired knowledge. The
committee appreciates the existence of an integtating course, but feels that just one is not
enough to provide for integtation of the diffetent fields of Business Studies and for sufficient
coherence in the proglamme. It welcomes the plans that are in progress to include an

ovetatching course in the second or third yeat.
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Skills
Skills are integated in coutses throughout the ptogtamme. Accotding to the critical self-
evaluadon, this apptoach encourages students to imrnediateþ use the skjlls acquired in
pracÎical assþments of the topic coutses. In the first two years, students teceive ttaining and
support in acquiring wdting and presentation skills in particular courses. Accotding to the
ctitical self-evaluation, students teceive feeclback ftom theit professots on the content of their
ptesentation or report, and feedback on their skills ftom teaching staff of the university
language centre. Passing all of the skills elements is also an entry requirement fot the
bachelor's thesis. The committee discussed the integration of skills in the ptogtamme with
staff and students and concluded that students receive a solid basis in academic writing,
presentation, resealch, infotmation and computer skills (especially Excel and SPSS).

However, students and alumni mentioned that the feedback they receive is insufficient for an
optimal leatning process. The committee sftongly advises incteasing the extent of feedback to
students on theit skills performance and developng a structure in which the assessment
criteria increase in difficulty throughout the programme.

ExchanEe oetiod
In the fust semester of the third year, no compulsory corÍses are scheduled. Instead, students
have the oppotrunity to study abroad. They can attend five elective courses at a pafiner
lnsftutlon.

Dudng this semestet, the Tilbutg School of Economics and Management receives students
ftom abtoad to spend their exchange ploglamme in Tilbwg. The incoming exchange students
carn take English-taught second- and third-year bacheloi's coulses from a list of regulat
corrfses.

Tilburg University has cteated a website fot the students with infotmation about possibilities
for going abroad and sevetal pra:clucal matters involved in an exchange period and other
study-teìated activities abroad. Tilburg School of Economics and Management has two
exchange officers who support the students throughout the whole process. They help the
students with their orientation to studying abroad, theit application fot an exchange period,
the anangþg of ptøcttcal matters, issues dudng thelt stay aTtroad, and their retum to Tilbutg.

During the site visit, the committee asked for an overview of the percentages of Dutch and
foreþ students who went on exchange programmes over the last few yeats. It became
appaleflt that, on average, half of the students go abroad. A higher percentage is expected for
2013. Some 85o/o - 90o/o of the students who go abroad are Dutch. The committee asked the
programme management if they feel it is acceptable that only half of the student population
chooses fot a semestet abtoad. They explained that the progrâmme stimulates students to
parttcþate jn an exchange progmmme, but that they ate not planning to make this
compulsory. Fot example, fot foteþ students, it mtght be less valuable to go on an exchange

voluntary, but at the same time is not imptessed by the telatively low take-up. The comrnittee
believes that atr intemational student expedence is an important element of a degree in
intetnational business administtation, and would recommend specific action to increase the
numbets of students going on exchange. \X/ith tespect to foreþ students, it suggests that
encouraging intemships u¡ith local organisations, focused on the ptoblems and challenges of
internationalisation, or European integtation, would be welcome.
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Minor and electives
Students who prefet to stay at Tilburg University can choose a minor (three courses of 6 EC)
and two ftee electives at Tilburg School of Economics and Management or one of the other
Schools. These courses need to be in English and need to be approved by the Examination
Committee.

The committee studied the minors and electives available to students if they do not go
abroad. It concludes that these minors and electives cover all relevant business areas

(-Accounting, Finance, Otganaatton & Strategy, Matketing, Information Management,
Enftepteneurship and Economics). In addition, students may choose among electives of the
Libetal A.rts & Sciences programme of the Tilburg School of Humanities.

2.1 .2 Correspondence belween lbe intended /earning oølcomes and tbe programme

The comrnittee examined how the vatious components of the programme contribute to the
intended leaming ou.tcomes. It studied the maftix included in the crittcal reflection, setting
out the components of the programme linked to the intended learning outcomes, and the
study material of the different courses. The committee concludes that tn general the
progralnme offers students the possibilities to achieve the necessary knowledge and skills for
the field of Business Administration.

Flowever, the committee has observed that thete is not a cleat connection between all
intended learning outcomes and the programme. This primarily applies to the attitude-related
ones. The verifiability of these outcomes is doubtful, according to the committee. For
example, cultwal âwareness þ"itg able to appteciate cultural differences and to account for
them in running a business organisation) is not translated cleady in the programme and
assessment. The committee advises the progtamme to look for possibiJities to teach and
assess all elements in the progrâmme, if the ptogramme wrshes to uphold all intended
learning outcomes.

The programme aims at providing knowledge on the intemational aspects of and global
influences on all the key knowledge ateas of business administration as well as knowledge of
cross-crrlhrral management (knowledge-telated leaming outcome 5). The cc¡mmittee studied
the courses in which this is taught and concludes that a course on International Business is
lacking. It advises adding such a course to the cote curticulum, in which students learn
international comparative analysis and research skills and viewpoints. In addition, the
programme might considet developing a more visible hotizortal leaming line orl
internationalisation. In this learning line, fields like intemational finance and international
marketing should be incotporated. More genetaþ, such skills and understanding could be
applied and ìntegrated in othet coutses (e.g. compatative anaþsis).

The committee advises the progtamme to ptovide a rnaftix that makes explicit where the
diffetent learning outcomes are explicitly taught and assessed. For example, according to the
cuffent matrix, the Ctoss Cultural Psychology course aims to contribute to thirteen intended
learning outcomes. The committee studied the assessment methods and assessment criteria of
the course. It is assessed with a multiple-choice exam and with goup work. For the group
work, only two assessmeflt criterta are set, which do not refer to the intended learning
outcomes.

The intended leaming outcomes of the programme ate trunslated pet course into specific
learning objectives. Recently, the staff were trained in writing learning objectives. The
committee studied the learning objectives of the corüses and concluded that at the moment,
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the learning objectives are still diverse and are not always easy to link with the intended
leaming outcomes. The committee advises pâylng extta attention to the leaming objectives,
so that they will define what the students are expected to be able to do upon completion of
the coutse.

The committee nodced that curently, entrepreneurship can be chosen as an elective; it is not
patt of the core programme. The committee discussed this topic with students and alumni
and concluded that not all students receive training in entrepteneutship (l"g.rlly) Flowevet,
entrepreneurship þeing able to develop and sell an rdea, ptoduct or business) is one of the
intended learning outcomes. The committee suggests reconsidering whether all intended
learning outcomes need to be compulsory, or that some may be consideted a possibiJity for
specialization.

2.2 Leaming enuitonment
This secdon discusses the didactic approach, tutoring, study adwice and admission
requirements. Moteovet, study load, study dutation and dropout t^te 

^te 
discussed.

2.2.1 DidacTic @þroacb
Each semestet consists of five courses of 6 EC each. The aim is to have one lectute of two
hours and one tutorial session or othet type of class lasting two more houts (in gtoups of
forty students) each week for the majorþ of the courses in the programme. ,A.t the moment,
on avelage sixteen cofltâct hours per week are scheduled. In addition to these class houts,
students are expected to spend another 20-25 hoars per week on self-study of assþed
materials, assþments and class preparation. Students are expected to ptepate for a lectute or
tutorial and particþate acively in tutorials.

The progtamme differentiates between large-scale teaching formats, small-scale teaching
formats and individual teaching formats. Small-scale teaching formats include tutodals, PC
Iab sessions and tole play sessions.

,\n individual teaching format is the web-lectuue. \7eb-lectures are relatively new to the
prograÍrme. Most of the time, these web-lectures present additional course maternl. Difficult
issues are explained to the students in short video clips which can be studied whenevet and
wherever it suits the student. The r\ccounting 1 coutse ptovides these web-lectures, and the
Mathematics 1 coutse is curently ptepadng a website with additionalmaterial and video clips.
These web-lectures ate usefirl for all students, but are parttcr;laÃy h.þfrtl for students who are

abroad, e.g. for an exchange period. 'I'he ptogramme (and the whole School) is currently
exploring new possibìlities to use these web-lectures. During the phasing out of the old
curriculum of IB'{ (Business Studies), the lectutes of some courses that wete taught for the
last time were videotaped and made avallable to the students. In this respect, they had access

to these lectures when studying for their examinations (te-sits). The comrnittee discussed the
,,--L I- -L-..-- ---lLl- -.-Cf -.^a ^--A' -L^ - -) -' .- -l--l^l -1-^- -1^:^ :^ ^ 
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method that can serve multiple activating purposes.

The committee discussed the wotking methods with the students. They explained that the
wotking methods and the setup of courses ensure that they master the matetial in an active
way. The committee asked the students whether the wotkrng methods do encoutage them to
study on a tegalat basis. They explained that because of midterm exams, they have to start
studpng earþ, but are sdll ftequently tempted to wait too long with stating to mastet the
la:latertal. The committee welcomes the plan to enlarge the numbet of contact houts to twenty
per week and would like to adwise the progtamme to look for acttvatjns wotk methods and
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assessments for these extra hours. In the critical self-evaluation, the prografiìme intends to
start focusing more on innovative ways of teaching and leatning, such as the use of voting
systems, web lectutes and web tests, simulations and gâmes, and online homework tools. In
addition, the ptogtamme is aiming to incorporate more activities to stimulate learning by
letting students work and parttcip*e in the classtoom. The committee welcomes these
lfìltlâüves.

Mul ticu-ltural classroom approach
The ptimary model fot the proglamme with tespect to the teaching and learning environment
is the multicultural classtoom approach. The tutorials aim for an intensive interaction
between teaching staff and students, to allow fot a creative and innovative learning
experience. In order to encourage students of different nationalities to work together, the
composition of tutorial groups endeavors a mlr of nationalities.

In the Cross Cultutal Psychology coulse, students leatn the theories behind the concept of
Cross Cultural Psychology and intetnatsonal coopetation, and actively practice this in
assignments and role play sessions. The committee discussed the contents of this course with
students and alumni. Fot some students, the course did not ptovide gre tú cultural
awarefless. Fot othets, the course content and role play sessions heþed them to reflect on
their past intetactions wrth students of different nationalities.

Accotding to the committee, the multicultural classtoom approach enables students to work
on intended intetnational and intetcultutal learning outcomes. The combination of an
intetnational student body and an internalonal teaching staff cteates an enriching leaming
environment whete students not only leatn from their textbooks and professors, but also

from the viewpoints of their fellow students ftom different countries.

The committee studied the composition of the student groups for working orì cases. It noted
that most of the groups are multicultural indeed, but that fot some courses, groups consist of
students ftom one nattonaltty only (Dutch, Chinese, Greek). Students confrmed to the
committee that they are sometimes able to fotrn groups without taking explicit care of the
desited multicultutal composition. The committee advises the programme to make sure that
multicultutal gtoups are fotmed with all gtoup wotk.

Research-based lealning

'{s of September 2013, a new educational model of 'teseatch-based leamrng': will be
implemented. A key element in research-based leatning is that a cur:riculum contains a

mixture of methods that connect research and teaching. The programme aims 
^tstrengthening this link; research will be explicitly incotpotated into teaching, enabling

students to experience fully the academic research envitonment they Lre p^ft of. The
preparations for the implementation of this educational model in the programme started with
a quick scan by the academic clitector to evaluate the current set-up of the courses with
regards to the new model. The main conclusions were that more focus could be put on
activities in which students themselves ate involved in research activities (instead of only
having to listen and read about tesearch) and on more innovative teaching and learning
methods.

The committee thinks the reseatch-based learning apptoach is promising. ìøith respect to this
approach, the committee advises adding qualitative business research methods, including
those linked to intemafonal compatalve anaþsis, to the programme, since the current
plogramme focuses too much on quantitative apptoaches. In addition, it advises addtng a
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project in which students need to conduct empirical reseatch themselves. As is descdbed in
the section on achieved leaming outcomes (standard 3), it is curently not obligatory for a

thesis to contain an emptticalpatt.

2.2.2 TuTonng and sTaþ adrìce

Âll students receive a binding study advice at the end of the academic ye 1. Students need to
pass 42 EC in order to obtain a positive advice.

During the first year, students ate acively monitoted after each midterm and ltnal
examination period and invited for a meeting with their' academic advisor when study results
lag behind. A formal letter with a ptovisional advice is sent aftet the results of the first
midterms; after the other examination periods, students are encouraged to contact their
academic advisor via the Blackboard page and, if possible, by means of a personal e-mail.

As of 201,2-201,3, students of yeat two and thtee ate also monitoted in a structured way after
both semesters. Students who petfotm below the standard urill receive an e-mail ftom their
academic advisor with an invitation to a meeting in which theit progtess is discussed.

The committee discussed the tutoring and study advice vrith the programme coordinatot
(study advisor). It apptoves of the active monitodng of students.

Accotding to the committee, the other services provided to the students are adequate and in
line with the composition of the student goup. The information ptovision is sufficient, and
students receive a diploma supplement.

2. 2. 3 Adn issio n re q uire m e nls

In general, the progtamme is looking for students whose intellectual ability, education,
bacþound and personal motivation will benefit ftom and conftibute to the learning
envfuonment. To reflect its natute, the prograrnme is expJicitly aimed at students with
international ambitions andf or international experience. Mote specificaþ, the profile of a

student has the following features:

o Genuine interest in international business issues;

o Eager to link theory andpracluce;
o S7illingfìess to wotk and leam in multicultutal teams;

o Capable of developin g an analyical and "professionaf' attttude;
o tù(/illing and capable of engaging in active leaming.

Cunently, the percentage of intemational students in the programme is 30o/o, which is still
below the desired percentage of 50o/o, but it is increasing grødwal7y. 'ù7ith extra rectuitment
efforts and by lowering the total numbet of available places in the proqraÍìme (September

2012 ntake), the management team aims to increase the number of foreþ students and the
integration of both Dutch and foreþ students.

In the past, 5070 of the students wete selected based on motivation and international
expedence and ambition (decentralized selection). For the intake in September 2013, the
programme will have 100o/o decenftalized selection and will no longet draw lots. In a

motivation letter, students have to explain why they would like to study this programme, what
they expect to conttibute to the programme, what their intemattonal expedence is so far, and
what theit intemational ambitions are for the futute. In addition, the gtades obtained in
secondary school þoth GPA and grades obtained fot specific courses) also play a tole in the
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selection process. A very low GPÂ or very low grades for relevant courses, such as

Mathematics, Management & Otgznizatton ot Economics, could be a teason not to select a
student, as it is expected that they will have a hard time meeting the requirements of the
binding study advice in the first year. Howevet, student motivation will also be taken into
âccount in these cases. Students whose Mathematics level is lower than desired can be
tefered to the Mathematics ptepatation course offered during the Tilburg University
Summer School prior to thc start of the academic year.

The comrnittee studied the admission requitements and believes they ate cleat for each group
of enrolling students. The recruitment and selection process is cleady aimed at students with
intetnational ambitions. 'fhe progaafiìme succeeds in attracting students ftom all over the
world.

The programme management made tt clear that at the momen! the intemational student
body is still a slighdy separate entity and not an inclusive patt of the student population. The
committee aglees with the programme management that this is a point for improvement; the
composition of the student group (diversity of national and cultutal backgrounds) is not in
line with the programme's vision on internationalisation. In this tegatd, the committee
welcomes the effort of the programme to inctease the numbet of foreþ students to at least
half of the student population. In addition, othet adiustments might be needed to make the
international student body a mote inclusive part of the student population.

2.2.4 Stud1 load, stadl duration and dropout rate

The committee discussed the study workload with students. According to them, the study
load is spread evenly over the curriculum. They report a hþhet wotkload at the end of
semesters. The workload is about 35 hours a week.

,\s has alteady been mentioned, the bachelorl programne Business Stadies was redesþed into the
bachelot's programme Intemalional Basiness Adninìstration n 2009. Due to the recent start of
the new prograrnme, no figutes are available on the output of students. The programme
expects the graduation rate of students aftet thtee or fout years of study to increale, L".ror"
of the new binding study advice.

In 2009 , 67o/o of the students received a positive binding study advic e after the ftst year. This
was expected to be higher, because of the selective admission of students. The percentage
increased to B3o/o lr;-2011. T'he dtopout rate in the second and third years of the program is

very low (3%o-5%o).

The possibilities for tarsing the norm frorr, 42 EC to 48 EC for a positive binding study
advice ate cunently being investþted at the Univetsity level. In addition, Tilburg School of
Economics andMaragement has plans to clustet several progtammes with similar frst years
in ordet to exclude students with a negative advice ftom transferìng to one of the clustered
pfogfaÍìmes.

f'he comrrrittee âpproves the plans of the University and Tilburg School of Economics and
Management to inctease the petcentage of students gtaduating after thtee and four years.
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2.3 Quality and quantity of staff

23./ pualit1of srøf
The ptogtamme makes use of both foteþ and Dutch academic staff. About 75o/o of t}ire

couîses }rrave at least one foreþ teachet. Apptoximately 600/o of the staff members that are

involved in the compulsory courses in the programme come from abroad. Supporting
teachers for tutodals should have at least a master's degtee, but mþht still be in the process of
obtaining a doctotal degree @hD candidates). In the academic year 201,2-2013, nine ñrll
ptofessors ate involved in the mandatory coutses of the pro$amme. It is not always clear,

howevet, what such involvemeflt exactly means, apart fuorr' taking on coordination
responsibiJities.

The committee discussed the didactic ftaining of staff. It noted that at the moment, a very
limited propottion of staff (27o) possesses the BKO (Jniversity Teaching Qualifi.cation,
'Basiskwalificatie Onde*ijr). It was explained to the committee that in the performance
agreements made in the summer of 201,2 with the Ministry of Education, it was stipulated
that 30o/o of the teachers and assistant professots should have their BKO by the end of 2014.

-Al1 staff ate evaluated by means of the Schoofs corrse and teachet's evaluations. Inadequate
evaluation results (scores below 3.0 out of 5) are discussed with the responsible teacher in
order to make improvements for the next academic year. Duting the course the tesults of the
sounding board sessions enable the academic ditectot to ptovide interim feedback to the
teacher.

The comrnittee studied the information provided on the teaching staff and discussed the
qulity and quantity of staff in the meetings. According to the committee, s1aff ate involved in
courses in line with their specializattons and fields of expertise. Staff ate engaged and
committed. Students reported to the committee that it is quite straightforward to contact the
staff. Appointments can be made easily, and the staff teacts adequately to the students'
quesíons.

Overall, the teaching in the bachelor's programme is sufficient, but thete ate staff members
who do lack didactic skills, according to the students. The committee suggests these staff
members need to be evaluated and trained by professionals or colleagues.

2.3.2 paantitl oJ ttof
The committee discussed the possibility to raise the number of contact hours fuorn 16 to 20

in the fust yeat, since the staff-student ra:u.o is quite low. The management explained that this
ratio does not give a clear descrþtion of the quantity of staff; it only refets to the compulsory
courses in the programme. The management believes it is able to find enough staff for these
contact hours. Because of the management's expedence with taising the numbet of contact
l"^...o in ^+Lo¡ 6r^,*^ñ6ao tLo -^møi+tap ++rrofc +L^+ +Loi* off^++o --.ill r-^+o+i^li"^ IJ^*'^-'-*

^^""''-j t

it advises close monitoring to make sute this does not cause too high a wotkload for the staff.

2.4 Programme-specifrc q uality assutance
The committee studied the information provided on the programme-specific quality
assurance and discussed it in the meetings.

Student feedback is obtained through various channels. Students fill in a papel evaluation
form one session before the end of the course. This structure ptovides for a hþh response
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l.ate. Iî addition, in semester feedback groups, students give feedback on the education they
teceived in the pâst semester.

A few years ago, Tilbug School of Economics and Management appointed an alumni officer
who coordinates all activities to increase the ties of the School with its alumni. 'I'he focus is
on graduates of the mastet's ptogtammes. Since the students of the bachelor's þrogrømme
Intemøtiona/ Bøsiness Adrzinishafion have not yet gtaduated frorr' a master's programme, there
has been no policy regarding these alumni. ,\s of the next academic ye r, a policy for this
programme shouid be available. The committee welcomes the development of policy
regarding the alumni of the programme.

'ïhe committee concludes that the programme ensures its qr;ality through sevetal evaluations.
'I'he outcomes of the evaluations consdtute the basis fot measures for improvement, for
example via plans of action for poody gtaded corÍses. However, according to the committee,
the ptogtamme is not self-teflective enough. F-or example, in the cttttcal self-evaluation, little
reflection on the quality and intetnationalisation of the programme is given. The comrnittee
assesses this as insuffrcient and advises the programme to elabotate on self-reflection in
future repolts, and base this on evaluations and management information.

Considerations
According to the committee, the content and sftucture of the bachelor's prografiìme enable
the students to achieve the intended leaming outcomes. The curriculum connects to the
broad freld of Business Administtation. In particular, the programme ptovides for a solid
foundation in mainstream economics. However, according to the corrìmittee, the number of
credits assþed to this foundati<¡n is ctowding out other vital, ctitical elements. For example,
the elective Opetations Management and Information Management courses should both be
paft of the cote ptogtamme.

'I-he didactic approach, with large-scale teaching formats, small-scale teaching formats and
individual teaching formats, structures the programme and in the view of the committee
supports the students' leaming process. The ptogtarnme-specific quality assurance is
adequate.

According to the committee, støff are involved in coutses in line with their specializations and
fields of expertise. They ate engaged and committed. Students reported to the cornmittee that
it is quite straightforward to contact the staff. Appointments can easily be made, and the staff
responds adequateþ to theit questions.

The progress of students is monitoted closely, and students are invited by the prograÍìme
coordinator when ptogression lags behind. Students get help and teceive clear sþals about
whether their ptogtess is sufficient to be allowed to continue studying after the fust year.

According to the committee, the multicr.rltutal classroom approach enables students to work
on the intended international znd intetcultulal learning outcomes. The combinatton of an
intetnational student body and an tntetnatsonal teaching staff creates an enriching learning
environment where students not only leørn ltom theit textbooks and professors, but also
from the viewpoints of their fellow students ftom differerit countries. Flowever, the
composition of the student gtoup is not in line yet with the programme's vision on
intetnationalisation. The programme succeeds n attracùng students from all over the world,
but curently, the percefltage of intemational students is stjll below the desired level. The
percentage is increasing gradually.
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According to the committee, the services provided to tJre students 
^re 

very adequate and in
line with the composition of the student goup.

Conclusion
Bachelor's þrogramme Inîernational Business AdministraÍion: the committee âssesses Standatd 2 as

satisfactory.

Standatd 3: Assessment and achieved learning outcomes

The progamme has an adequate assessment system in place and demonstrates that the intended leaming
outcomes are achieved.

Explanation:
The level achieved is demonstrated by ìnterim and final tests, final projects and the performance of graduates
in actual practice or in post-graduate progranrmes. The tests and assessments are valid, reliable and transparent
to the students.

Findings
For this standatd, the assessment methods (3.1), quâlity control and imptovement (3.2) ar;.d

the achieved learning outcomes Q 3) of the Bachelor's þrogranme Inlernølional Business

Administratioz are discussed.

3.7 Assessment methods
Each yeat is divided into two semesters of 13 or 14 weeks each. A semester has final
examinations at the end. All fust-yeat courses also have a mid-term review aftet seven weeks.
Re-sits are scheduled for all courses in June and July. Other forms of assessment, such as

individual or gtoup assignments, are only offered once a year dudng the coutse. For certain
larger assþments, students are offered the opportunity to rewrite their assþment if the
initial grade was insufficient. The committee is positive about the introduction of mid-term
exams in addition to the final examination of a corúse. This seems to st-imulate students to
continuous learning.

The main v/ays to assess the course goals ate as follows:

o Written examinations, with a focus mostly on knowledge and understanding;
o Individual ard team assþments, aimed mainly at the application of knowledge, anaþsis

and evaluation, sometimes combined with the writing of a report ot giving a

presentâtlon;
o Peer evaluation activities, to critically teflect on another persofl's work.

The committee examined the learning assessment procedutes and looked into a selection of
assessments. It conclucles that ttre assessmerìts are adequâtely related to the pfogramme.
There is a vatiety of assessment forms and a good balance between individual and gtoup
assþments. The committee advises the ptogtamme to monitot closely the quality of the
multþle-choice exams in patticulat. It has observed that some of these exarns do not have
enough questions, so that the teliability of these exams might be too low.

According to the students, the feedback on papets and written assessments is insufficient.
They informed the committee that they do not receive any feedback on some projects. The
committee noted that the students consider tìris a serious point for improvemeflt. It advises
the programme to develop guidelines on the ptovision of feedback on âssessment.
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3.2 Quality contol and imptovement
In 2012, the progtamme organized wotkshops fot the staff on learning goals, in cooperation
with the Board of Examiners. They were shown how the learning goals of the courses should
be ptoperþ formulated and how these goals can be assessed with different testing methods.
This resulted in specification tables for coutses. These tables focus on the level and
orientation of the assessment of the learning goals. The committee appreciates the use of
specification tables, which contributes to a valid assessment. It noted that not all courses have
a table yet. In addition, it would like to advise adding a connection to the intended leatning
outcomes, to cladfy how the learning goals ate linked to these intended learning outcomes.

The comrnittee met with the Board of Examiners dudng the site visit and discussed the
activities the Board catries out with regards to the quality assurance of the exams. It
concluded that the Board has started performing its new legal tasks. For example, the Board
will start evaluating the specifrcation tables and use them when checking the quality of
examtftaüons.

3.3 Achieved leaming outcomes

J.3./ BachelorJ tbesis

In the second semestel of the third year, students have to write a bachelor's thesis worth 12
EC in one of the four business fields: Accounting, Finance, Marketing, ar-.d Otgannation &
Strategy.

The committee assessed frfteen recent bachelot theses and established that all of them met
the requitements for graduation. The theses illusttate that the students have achieved the
intended learning outcomes as formulated by the ptogramme. The committee noted that
most theses are literature reviews and do not contain an empirical part. It observes that in
some theses with an empirical patt, the chosen methods and technþes of research are
adequate for measuring the described effects.

Tilbutg School of Economics and Management is cuttently discussing for all programmes
whether or not the bachelor's thesis should also contain a bdef empirical part. The committee
would welcome this. The proglafiìme aims at teaching students to conduct scientific research
(skill-telated intended learning outcome 9: gathering, analyztng and interpreting data and
infotmation; and use of ICT and other apptopriate tools fot this purpose). ,\dding an
empfuical part in the theses or adding a course and assessment on doing empirical research
conftibutes to this intended learning outcome. In addition, such a course would follow the
introduction of the educational model of tesearch-based learning (as discussed in the section
on the didactic approach).

i.3.2 Assessmenr of theses

An assessment forl is used for feedback and Sading. This is a general âssessment form, used
fot the theses of students of the bache/or's programne in Basiness Economics as well.

Students teceive a final grade between 0 and 10 for the thesis; 6 or hþhet is a passing grade.
The thesis is assessed on six criterø:

o Formulation of the research question;
o Quality of the literature review;
o The method of data collection;
o Ânalysis of, and reporting on the findings;
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o Quality of conclusion and recommendations;
o Form and style of the thesis: level of independence.

The assessment is done by the supervisot ar'd a co-reader. If the gtade is below 6, the student
has one chance to imptove his/her thesis at the re-sit.

The committee studied the assessment forns accompanying the assessed theses and
concluded that the comments wete insufficiently detailed for most of them. It assesses the
lack of a final feedback as insuffrcient; students need to receive a written feedback on their
final wotk, and the way students teceive feedback should be standatdised. For example,
bachelor students need a developmental wdtten feedback befote contìnuing to a master's
progralnme in which they will have to write a thesis as well.

The committee found that the sub-grades on the six critetia of the assessment fotm do not
always logrcaþ build up to the final grade fot the thesis.

The committee concludes that the current âssessment form is not adequate. It does not
support consistency, it is too general, and the sub-grades do not logrcally connect to the final
grade. The committee recommends revising the assessment fonrrs and ptoviding for more
guidelines and quality control of the assessment. On the assessment form, every member of
the assessment cornmittee should be able to make his or het temarks independently. In
addition, it needs to be made clear how the comments on every aspect of the assessment
come togethet in the fital grade. In addition, on the programme levef a clear manual needs to
be wdtten on the procedures and assessment (cdteria) of the theses.

Considerations
The committee has established that the bachelor's programme has adequate assessment

systems and assessment procedrúes. The âssessment procedures ate sufficiently implemented
in the proglamme. The Board of Examiners performs its legal tasks.

The committee assessed fifteen recent bachelot theses and established that all of the theses

met the requirements for gtaduation. The theses illustrate that the students have achieved the
intended leatning outcomes as fotmulated by the programme.

The committee noticed that most theses are literatute reviews and do not contain an

empirical patt. It welcomes the progtamme's idea to add a course and assessment on doing
empfuical reseatch, since this is part of the intended leatning outcomes.

Accotding to the committee, the curent assessment fotm fot the theses does not encourage a

consistent practice. It recommends that the forrr be revised a¡d that more specific guidelines
ofl assessment be developed to ensure consistent marking thtoughout.

Conclusion
BachelorJ þrzgramme Inlernaliona/ Business Adrzinistration: the committee assesses Standard 3 as

satisfactory.
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Appendix L: Curricula Vitae of the membets of the assessment committee

Hans Scbenk

Ptof. Hans Schenk, MBA, is a professot of economics and business in the Facuþ of Law,
Economics and Govetnaîce at Uttecht University where he founded the Tjalling l(oopmans
Research Institute :irr2003. Before accepting his position at Utrecht University, he was on the
faculties of Groningen, Erasmus and Tilburg Universities and had visiting faculty positions at
universities in the UI(, France and China. He taught courses tanging from operations
research to financial accounting and institutional economics, and started the new Law &
Economics master at Utrecht n 2013. He has published widely on industial policy, mergers,
corporate governance and strategic management, is an advisot to many multinational f,rms as

well as health otganìzattons, and is a member of various supervisory boatds.

Han¡ uan der Hei'den

Ptof. Hans van det Heijden is a full ptofessor of Âccounting and Information Systems at
Royal Holloway, Univetsþ of London. FIis reseatch interests include the uset acceptance of
enterprise systems and the effectiveness of various IFRS fotmats. His publications have
appeated rt a tange of joumals including MIS puarterþ, the Britirh Accounting Reuìew, and
Behawora/ Research in Accounting. He has assumed seniot tesponsibiJities for the annual
European Conference on Inforrnation Systems (Research Ciaafi, Research-in-Progtess Chaif),
the Australian Conference on Information Systems (Ttack ChuÐ, and the International
Conference on Information Systems (Associate Editor). He is cuttently on the editorial board
of Behat¡ioral Research in Accoanting and the European Journal of Information Slstems.

S/awomir Magala
Ptof. Slawomit J. Magala, professot of cross-cultutal managemerit, Departrnent of
Otganizafonal Sciences and Human Resource Management at the Rotterdam School of
Management, Erasmus Univetsity. FIe wtote "Cross Cultural Competence" (I{outledge, 2005),
"The Management of Meaning tn Organtzations" (Paþave, 2009) and "Ethical Control and
Cultural Change. In Cultural Dreams Begrn Organizattonal Responsibilities" (loarnal of Pablic
Afairs,l,0/3,201,0). His tesearch interests ate brokering knowledge, manageable inequalities
and class struggle in mutimediated sentimental consumption. Editot-in-chief of Journal of
Organìqational Cltange Management and co-editot of puølitatiue Reuiew of Socio/0g1.

Andrew Star$t
Andrew Sturdy is Professot of Organizational Behaviour and Flead of the Department of
Management at the University of Btistol UI( Pteviously, he held posts at the Univetsities of
Bath, Melbourne, London and \Øarwick, whete he was an -Associate Dean at rX/arwick

Business School and tesponsible fot a PhD progtamme of 150 students. He has wotked with
divetse organisations in tesearch ptojects on management innovation. His particular expertise
is on the organisation and use of managemerrt consultancy and the adoption of new
management ideas. He is also an associate editot of the Journal of Managemeat Inqairy.

Mary'olein uan der Aar
Marjolein van der Aar is a Master student of Business Administration with the specialization
Strategy & Otganrzation at the Vrije Universiteit Amsterdam. As part of her Bachelor in
Business Administtation at the Vdje Universiteit Amsterdam, she studied abroad for a

semester at the Recanati Business School, following corrtses of the intetnational MBA
prograrnme. During her Bachelor progranìme, she was a fulltime board member of the
faculty's study association for ayezr.
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Appendix 2: Domain-specific framework of reference

19 December201,7

The Business discipline
Business programmes focus on tÌre interdiscþlinary study of otganisations with respect to
theìt intemal processes as well as their intetaction with their environment. Due to its broad
nature, a precise definition of business as an academic discþline is difficult to give. ,\cademic
Business ptogïammes emphasize tesearch, anaþsis and reflection and do not offer specialized
ptofessional training.

Business students study the complex and dynamic functioning of organisations in its broadest
sense. The aim is to understand how the various activities within an organisation conffibute
to achieving the organisation's goals, and how these activities may be managed to increase
this contribution. The Business discipline does not differentiate between for-profit and not-
for-profit otganisations, as commercial, governmental, voluntary and international
organisations ate all object of study.

Students will encounter sub-disciplines such as Marketing, Sttategy, Human Resour:ces

Management, Otganisation Behaviout, Busìness Ethics, Information Management,
Âccounting, Finance, Economics, Intetnational Management, Logistics, Business Law and
Enttepteneutship. The common theme underþing all these sub-discþlines is a link with
organisational activities and change. Business students distinguish themselves through theit
ability to integtate two or more discþlines, to tackle otganisational problems and to
understand and patticipate in organisational change processes.

Due to the broad nature of this multidisciplinary fieId, Business programmes will differ in the
emphasis on each of the disciplines, since they cannot all be covered to the same extent. For
example, prograÍìmes may profile and position themselves as an economics programme, a

social sciences proglamme, or a technical progtamme. Also, prograÍrmes may focus more on
undetstanding organisational processes or on designing interventions to improve these
pfocesses.

The relevance of the prografiìmes follows from a teference frame consisting of the business
and management ptactice, progrâÍrmes offeted by schools and universities which are
intetnationalTy recognized as being of high quality, and academic research communities. There
are a number of internattonzl accreditation bodies that focus on the business field (e.g.,
EQUIS, A,\CSB) whose activities help in identi$ring good progralûnes. Howevel, these
bodies typically refrain from meeting discipline-specific leaming outcomes as part of their
accteditation, which is a reflection of the broad nature of the freld. As such, individu¿l
programmes will emphasize vatious aspects within the genetal teference ftarne.

The broad nature of business and management professions implies that many students soon
find themselves wotking in jobs that make demands on know-how beyond their
specializ¿¡ien. In this respect, it is impetative that BSc degee programmes provide their
gtaduates with acquired academic, research and communicative skills to a basic standard. In
addition, the learning outcomes need to be related to the admission requirements of at least
one MSc degtee ptoglamme and, where applicable, the ptofessional sphere. ¡\,dditionally, the
MSc degree progtammes provide gtaduates with academic, tesearch and communicative skills
to m advanced level, and gtaduøtes are able to link these learning outcomes to the wodd of
work.
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Aims, level and orientation of the degree programmes
The degree prografnmes aim to train students both in the chosen discipline (ie. in telation to
the field of practice) and academicaþ. This means that students should gain knowledge and
rrnderctanding of the field and acquire both televant subiect-telated and general academic
skills. Hence the ptogtamfnes emphasize the chancteristics and value of academic teseatch,
the importance of knowledge and understanding of theory and methodology, and the relative
riature of interptetations; they also offer a framewotk within which stuclents car leatrr to
apply that knowledge and understanding appropriateþ.

A BSc degtee progtamme offers a btoad, genetal education to an elementary academic
standard. Students who have completed a BSc degree meet the cnterta for entry to an MSc
degtee progrâmme. An MSc programme offers the opportunity to go deepet into a patld.ct:Jar

field, subfield or combination of subfields than is possible in a BSc progtamme. -fhe various
degtee programmes also prepare students for careets in society atlarge, where the knowledge
and skills gained dudng theit studies may be put to use. Generally speaking, this is not so

much 
^ 

c se of preparaion for specific careel paths; rather, it is about acquiring an academic
attitude and a box of academic tools.

Subiect-specific skills
The skills acquited by students on a degree progtamme depend on the subfield and
specialization of the programme in question. Thus, the content-related exit qualifications
depend on the specific choices made by the student. However, in genetal, students on a BSc

degree programme leam how to use theit knowledge when conftonted with a telatively
straþhtforwatd problem in the realm of business ot public policy. They must also be able to
put what they've leatned into petspective. For instance, this can be achieved by comparing
one theory with another, or by conftonting discþlinary concepts (e.g. ftom psychology) with
approaches ftom othet discþlines (e.g. ftom economics).

Students with a BSc degree in Business wìll have acquired the following skills:

o Reptoduction ar;.d interptetation gtaduates c 17 reproduce conceptual and
methodological ptincþles of business, and can discuss them with colleagues;

o Analysis and explanation - graduates can analyse and explain phenomena and ptoblems
in various sub-discþlines of business using the conceptual and methodological princþles
of the discþlines;

o Gtaduates of an MSc degree ptogramme in Business meet the following profile:
o Graduates are able to wotk independently, and can formulate relevant reseatch questions

themselves and dtaft a plan of action in justification. This includes soutcing and using
relevant subject-specific litetatute, anrd pluggrrg alry gaps there may be in the knowledge
tequited to answet the tesearch question;

o Gradu^tes are able to read and undetstand teccnt articles ftom journals and televant
sections of renowned academic publications and put their own research question in the
context of existing litetature;

o Graduates should also be able to anaþse variations on existing models to some extent.
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Genetal skills

Ceneral academic s,þilh

o Graduates of BSc degree progrâmmes have the skills needed to devise and sustain
arguments and to solve problems within study. Graduates of MSc degree prograrrìmes
ate able to apply the same skills to new or unfamiliar citcumstances within a widet, or
multidisciplinaly, context within study.

o Graduates of BSc degree programmes have a genetal understanding of the nature and
function of academic teseatch. Graduates of MSc degree programmes have an in-depth
knowledge of theit subject.

o Graduates of BSc degtee progtammes are able to collect and interpret relevant
information ftom a r^nge of sources and subfields. Gtaduates of MSc degtee
progtammes are able to assimilate knowledge and deal with complex subject mattet.

o Gtaduates of BSc degree prograÍìmes are able to form an opinion that is at least partly
based on a compatatjtve assessment of relevant social academic or ethical aspects.

Graduates of MSc degtee programmes are able to fotm an opinion based on incomplete
or limited information, taking into account the aforementioned aspects when appþing
their own knowledge and judgement.

¡ Graduates of BSc degtee progtanìmes are able to wotk independently under supervision
and as patt of ^ tearr'. Gtaduates of MSc degree programmes are able to work both
independently and as part of a multidiscþlinary team.

Re¡earch skills
o Graduates of BSc degtee prograÍìmes are, under supervision, able to set up and catry out

a modest literature seatch or other reseatch on a limited scale that has a reasonable and
tealistic programme. Graduates of MSc degree programmes ate able independently to set
up and caffy out a¡ aczdemic research ptoject that meets the requirements of the freld of
study.

o Graduates of NfSc degree programmes have a thotough understanding of the relevant
teseatch methods and techniques in study. Gtaduates of BSc degree proglâmmes have a
passive undetstanding of all these methods, and an acttve understanding of some of
them.

Comruunication :kills
o Graduates of BSc degree progralnmes are able to communicate information, ideas and

solutions to both specialist and non-specialist audiences. Graduates of MSc degree
programmes are able to dtaw conclusions and use theit knowledge, understanding,
motivation and considered teasoning to substantiate these conclusions and convey them
to similar audiences.

o Gtaduates of BSc degree programmes ate able to summarize the results of tesearch on a

limited scale oraþ or in writing, tn a way that is cleat and precise. Graduates of MSc
degtee progralrìmes are able to do the same for teseatch where the scope and complexity
matches the level of the degtee programme.

RelaTionshþ with the profe:sional spbere

The leaming outcomes are tailored to the expectations of future employers, regardless of
diversity or otherwise.
¡ Gtaduates have the necessaty skills to perform work in which an academic education to

BSc level or MSc level is tequired or preferred.

Q NU/ -Busincss Administratir¡n,'Iilburg Univcrsity J3



a

a

Gtaduates of BSc degtee programmes ale aware of the possible televance and use of
academtc insights in their field of study in relation to social issues and needs. Gtaduates
of MSc degtee plogrammes are able to make a considered judgement on the possible
relevance or use of academic insþhts within theit field of study in relation to social issues

and needs.

Graduates will have been able to consider the options for possible futute work at the
apptopriate level.

L,earning enuironment

A key featute of acadernic degtee programmes is that they encourage students to do things
that endch theit academic experience. Encoutaging independence and allowing students to
work in teârns without undue extetnal influence ate'tmpottttt in this regard.
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Appendix 3: Intended learning outcomes

Knowledge

T'he gtaduate of the IB-{ prograrnme should have knowledge of:
1. The main concepts, tools and models (and their interelationship) in the following k.y

knowledge areas in international business:

a) Economics, accounting and ftnance;
b) Customer behavior and matketing;
c) Management of opetations, innovation and infornation systems;
d) Or ganizational b ehavior and rnznagement;

2. The following adjacent discþlines: technology management, business law, business ethics
and phìlosophy;

3. Theotetical basics of busìness administration, especially the mutual relations between the
histotical, the reflective and the phïosophy of science backgtounds of business
admrnisttation;

4. The following quantitative drsciplines: mathematics, statistics and systems modeling;
5. The intemattonal aspects of and global influences on all the key knowledge ateas of

business administtation as well as lmowledge of cross-cultutal managemenq
6. Methods of scientific tesearch;
7. The princþles of ptoject management.

Skills
The IllA Bachelor gradwate must have the capability to:
7. Statt up, plan, conduct and complete (individual) projects in which basic knowledge is

applied;
2. \üØork in teams with students from different cultural backgrounds on complex projects for

(intemal ot extemal) clients;
3. Work accotding to the principles of ptoject managemeng
4. Inform othets by means of a wdtten report in English about findings, ideas, conclusions

and f or recommendations ;

5. Give a clear ptesentation in English to a ptofessional audience;
6. Communicate effectively ftom petson to person in an intercultural setting;
7. Define business issues and problems in terms of the following adjacent disciplines:

business law, business ethics and philosophy;
8. Apply basic tools and methods in busìness research - including systems modeling,

mathematics and statistics;
9. Conduct scientific research: gathering, analyztng and intetpreting data and information;

and use IC-I'and other appropriate tools for this purpose;
1.0. Learn, that is, to be open for feedback, acknowledge opportunities for penonal

development, and experiment with new ideas and behaviots.
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Attitude
Students completing the IB,\ Bachelot plogtarnme hzve an attitude that is chaøcternedby:
7. Flexibility: being able to switch between different assignments, projects and percpectives;
2. Self-confidence: trust in one's own competence and performance;
3. Realism: a"vthd assessment of one's own abilities;
4. Empathy: ability to place oneself in someone else's position, thoughts and feelings;
5. Enttepreneurship: being able to develop and sell anidea, product or business;
6. Cultural âwarefless: be able to appteciate cultural diffetences;
7. International orientation: to make the values of a multicultural and intemtttonal

odentation the basis of one's view of man and society;
8. Social tesponsibility: to accept corporâte social responsibility and sustainability as values.
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Appendix 4: Overyiew of the curriculum

Credits Semestet 2 Credits
Conpalsory subjecrs:

International Management
O r ganizaion al B eh aviot
Accounting
Mictoeconomics
Mathematics 1

Year 1

Semestet 1

6

6

6

6

6

Conpulsory subjects:

Matketing Management
Finance 1

Mactoeconomics
Statistics 1

Project IBÂ

6

6

6

6

6

Yeat2
Semestet 1 Semester 2
Compulsor1 sabjecTs:

Finance 2
Cross Cultural Psychology
Mathematics 2
Philosophy of Science

Conpulsory electiae:

Operations Management
Infotmation Management

6

6

6

6

6

CorQulsory sabjects:

Accounting 2

Sttategic Management
Decision Making in Matketing
Statistics 2
Business Research

6

6

6

6

6

Yeat 3
Semester 1 Semester 2
Comþølsory subjecîsx:

Semesler abroad

Minor
' ,{.ccounting
. Finance
. Marketing
. Orgarization & Strategy
. InforrnationManagement
. Enftepreneurship

' Economics
. Free minot

EIectiue.ç:

1B

72

30

Compulsory subjects:

Business Law
The Morality of Commercj¿l
Life
Innovation and Technology
management
Bachelor's Thesis

72

6

6

(-¡

* In the third year IB,\ students go abroad the first semester or choose minor and elective courses at
Tilburg University. The elective courses should be in English and approved by the Examination Board. An
ovetview of the coutses which belong to the minors is given on the next page.
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Accounting
. IntermediateManagementAccountìng
. Auditing and Âccorrnting Systems
. Intermediate FinancialAccountino

Finance
. Financial Management
. Financial History and lntermediation
. Risk Management

Matketing
. Services Matketing
. Industrial Marketing
. Marketing at ìØotk

Otganization & Strategy
. Supply Chain Management
. IndustrialOrganizanon
. ComparativeManagement

Information Management
. Business Networks and Intet-Orgasttzattonal Systems
. Information Systems Sttategy
. Decision Tools

Enttepteneutship
. Entrepeneurship: Theory and Practice
. CteativeEntrepeneutship
. ColporateEnttepeneurship

Economics
. Economics of the European Union
. Flistory of Economic Thought
. Finance & Development
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Appendix 5: Quantitative data rcgarding the programme

Data on intake, transfets and graduates

Drop-out after 1, 2 and 3 years (inflow students VSøO, in Dutch: Uitval na 1., 2 et 3 jaat

students \r$øO in Dutch: Rendement

all students in Dutch: Rendement totale

staff Dutch:

*UTq=3KO

Contact houts Dutch: corìtacturen

Remarks

Drop-out and output: f'he numbets are provided by the VSNU (,{ssociation of Dutch
universities). The grey cells are emptf, because these numbers are not avail¿ble (I)ecember
2012). Some of them will be avatlable at the beginning of 2013.
The students in the cohort 2006,2007 and 2008 followed the old progrâmme of IBA. The
programme was then called Business Studies. The cohort 2009 stated vrith â new name for
the programme ar;Ld a new cutticulum.

Qrr"lity teaching staff: Refets to the teaching staff of the compulsory courses (Bachelor's
Thesis excluded). Most lectutets with a MÂ degtee are involved in the tutorials of the

Cohort 2006 2007 2008 2009 2010 20tt

Drop-out after 1 year 19o/o
.\'7 0 /¿t /o 29oh 320/, 17o/o

Drop-out after 2

yeâfs

22o/o 300 31o/o 34o/o

Drop-out after 3

l/ears

240 320 330

Cohott 2006 2007 2008 2009

Output øfter 3 years 230 17o/o 34%

Output aftet 4 years 520h 490

Output aftet 5 years 770

Output after 6Î) years

Cohort 2006 2007 2008 2009

Output afier 3 years 240 20o/o i60/o

Output after 4 years 510 520

Output after 5 years 7 6o/o

Output after 6(*) years

Degree MA Pht) UTqx
Percentage +3% 570 10/

a /o

Yeat I 2 3

Contact hours t6 T6 t3

Q N U/ Busincss Âdministtation,'Iilburg University 39



courses. A large number of them are PhD candidates. ,\lmost all course cootdinatots have a

PhD degree and give the lectutes.

Qo"lity teaching staff: About 5o/o of the lectuters is currently working on the requirements to
obtain a UTQ.

Teacher-student ratio achieved

Student-teacher ratio

Ratio
1 fte teaching staff:
50 students

Refers to the compulsory courses in the plografiìme, Bachelor's Thesis is not included. In
total these corüses have 1.1,44 fte teaching staff. Number of students: 689. The IBA
programme has 65 teachets who ate involved in the compulsory courses.

Average amount of face-to-face instruction per stage of the study programme

Contact hours lfi Dutch:

Refers to the number of scheduled hours per week. IBA has divided the year in 2 semesters in
which lectutes are scheduled; both last 13 weeks. Contact hours in the first semester of yeat 3
depend on the choice students make for their electives. On avetage, this will be 70-20 cortact
hours pet week. In the second semester of this yeat, B contact hours per week ate scheduled.

Yeat I 2 3

Contact houts r6 t6 13
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Appendix 6: Programme of the site visit

Monday 18 Match 20Íl Members Function/role
8.30-
9.15

Reading/Viewing
documents

9.15-
10.15

TiSEM Leadership
Team

Prof. dt. -4,.C.

Meijdam
Prof. dr. J.R. ter
Horst
Prof. Dr. Ir.
G.CJ.M. Vos

Dr. V.M.C. de Vries
Dr. vJJ.
\ü/iegerinck

Dean TiSEM

Vice Dean Education

Academic Directot IBr{ until sept
201,2 / P ro gram Director
Outreaching Flonors Ptogtam
Managing Director Research Based
Learning
Academic l)irector IBA

10.15-
11.00

Intetnationaltzatton Ms. M.A. van Delft
Ms. A. van Vliet

Admissions Officer
Director of Intemational Relations
(Exchange)

11.00-
77.45

Examination
Committee

Drs. CJ.H. Beltman
Ptof.I)r. HJ.M.
Hamers
Prof. Mr. E.C.C.M.
I(emmeren

Ptogtam Coordinatot
Chasrman Exam Comrnittee

Member Exam Committee

11.45-
12.30

Students Andreas Endres
CaÃt1n I{erkers
Cad I(uehl
Tra My Nguyen

Jeff Repko

3td yeats student
4th, years student
2nd years student
2nd yearc student
4th years student

12.30-
13.15

Lunch

13.15-
14.00

Lectuters Prof. Dr. H.A.
Benink
Dt. B.R.CJ. van den
Brand
Dt. P. Curseu
Prof. G.\X/. Dubbink
Drs. J.M. Dumas
Dr. J. Small
Prof. Dt. -AJ.R. van
de Vijver

Macroeconomics

Accounting

O r garnzattonal B ehaviour
Morality of Commercial Life
Intetnational Management
Op eratìons Management Teaches
Cross Cultutal Psychology

1.4.00-

74.30
Education
Committee

Prof. Dr. Ir. J.
Âshayeri
drs. S.HJ. van den
Flooqen

Chairman Education Committee

Staff member Education Committee
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Juliette van Haastet

Menqi \ü/en

Student member Education
Conrmittee f 3'd yeats IBr{. student
Student member Education
Committee f 3'd yearc IB,\ student

14.30-
15.00

Alumni Vera Beunen
Tipo Chaudry

Dfuk de Groot

Bram van F{aren
Marjolein van de

Kreeke
Valede de Rooij
Yun \ü/ang

Student MSc Finance
Student MSc Marketing
Management
Student MSc Supply Chain
Management
Student MSc Finance
Student MSc Intern attonal
Managementf trrnance
Student MSc Strategic Management
Student MSc Economics and
Finance of Aging

15.00-
16.00

'A.ftetnoon 
Bteak and

prepare Meeting with
TiSEM Leadership
Team
TiSEM Leadership
Team

Ptof. dt. A.C.
Meijdam
Prof. dr. J.R. tet
Florst
prof. dr. A. van
!Øitteloostuijn
Dr. vJJ.
Wieserinck

Dean TiSEM

Vice Dean Education

Vice Dean Research

Academic Ditector IBA

16.00-
16.45

76.45-
18.00

Writing ptovisional
conclusions

18.00-
18.15

Announcement
provisional
conclusions
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Appendix 7: Theses and documents studied by the committee

Priot to the site visit, the committee studied the theses of the students with the following
student numbers:

325779

932217
428942
255088
208160
366785
424270
687743
976521
152300
322508
868500
475002
547992
452177

Dudng the site visit, the committee studied, among othet things, the following documents
(p*tty as hatd copies, pattly via the institute's electronic learning environment):

11 files with coutse information:
o Cross Cultural Psychology
o Finance 1 for IBA
o Innovation & Technology Management for IB,\
o Marketing Management for IBÂ
o Mathemaics 2
o Micro Economics fot IB,{.
o Morality of Commercial Life
o Operations Management
o Organtzational Behaviot
o Project IBA
o Statistics 2 for IBA

a

Each file contained:
1. Textbook
2. Coutse descrþtion
3. Specification table
4. Example Midtetm, Sading schedule

and students midterm
5. trxample Exam, grading schedule

and students exam
6. Assþment desctþtion, and students work

o Bachelor Thesis Accounting: 5 student examples

o Bachelot Thesis Finance: 3 student examples

o Bachelor Thesis Organìzatton & Strategy: 4 student examples
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a Bachelot Thesis Matketing: 4 student examples

o Student Manual
o Student Manual
o Student Manual
o Student Manual
o Student Manual
o Student Manual

Year'1. Semestet 1

Yeat 7 Semester 2

Yeat 2 Semestet 1

Yeat2 Semestet 2

Year 3 Semestet 1

Year 3 Semester 2

o Course Descrþtrons
. Specification Tables

o Evaluation Yeat Reports
o Rules and Guidelines fot the Examination Committee
o Teaching and Examination Regulations for IB,\
o Passing Rates Repotts
o Teacher Evaluations
o Minutes Education Committee Business

¡ Facultf Regulations
o Positioning of Education at TiSEM
o Message ftom the Dean
o Implementation of Reseatch Based I-,earning
o Education Rankings Taskfotce
o TiSEM's Stategic Plan and Update Reports
o Code ofConduct
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Appendix 8: Declarations of independence

i5;.r*qe.-*-,",
DEC!ÂRAf ON OF INDFENDENCE ANO CONNOMAÙfr

TO gE SUBHIIÐMþR TO NE NSESSEffi OF IHÉ PR@d*

HN4FES

ê./ltae&

2 I t .?lÌ/& érr€3¿ 4"^/
io2/ i//t?./'r¿a¿âll

ûe*éar

ffi AEÉNASGOIOÀSES TEFOLLæING¡R(MEÆNEfERIi

IFCgY CERITFrES rOrct rGVrre tÀNTATNED SUCH @NEClONS ænES

CA IIFIE9 TO æ9ERqil6SIRICT CdF¡æN14ITYWIH ÂEGARD fQ ALL
rHAf BSCOÆAHOffLtCqElOhtSùERTTSErNCøNECTTùWrH

CúIMÊO BY IHE PilO(]l],ffiE IHE f¡SI¡IU¡ÉNORNVÆ

4Í?¿e(r oAr€ /u 4;-<- 2¿/¿

pfttcaltoNsuEgtm0ÊYlHÉ FoLLowretNsllturoN:

SEEAPPENOIX

HRÉEYCERTIFIES rOrcl MNTÀNfreaNY(FNILYTCdNECTMSmTIES
trA PMS*L NAruRE OR ASARESEARCIIER.IIACHER R*ESSIO']A[ ffi
CONSUITANTWTH IHE AAOVE INSIIIÚId MICH COULD ÆFECTA TULIY
INOEÆNæNTJUÉMENT NEqROING NE OUAL[I tr IHE FRæRAWE IN

anÍsso -.**.
DECLÄMMi OFIMEPfrDflCENÞCONFDñÌIALIIY

TO 8E SgMFED PrcR IQ fHE ¡SSESSENI* IHÉ ffiORffiÊ

IHE WHSIGNÐ

)1,ò"., ,,," ¡Ì1! iti t )r)t t-'

MS &EN ASCDTOASSESS IHÈ
SECREIMY

HOGÆÞRESS

pLACE OÀlE

FilLWIre ÊRæNME AS N æERT/

SEEtrPEIDIX

ÁPPLIüNON SUN¡ITEO BY IHE FilWIÑG INSIIIUIIN:

H4EBY CERI¡TIES IO rcI ÀßINTAIN¡HG¡NY (FgILV)CONNFCT¡ONS OR IIES
G A PERSONAL NÂruRÊ M ÀSÂ REffiRCHER ¿TEÂ6ÊR PFtrESSIùE OR
CONShTATWTH ffiæOW INSNIUÍIOT WHrcH COUID AFFEçI A FULTY
INæP'NDENI JUrcEreNT RE&RDIre IHE CAITY OF ÊE PROGRAMME IN
ÊIIHER A POSIÎG æ A ÑÉAIIWSNSEI

H&ÊBVGRTIFIES IOMI HAVING MAINIAINEO SUCH CSNECIIONSOR IIES
WT! THE INSIIIUÍION NNhS IIIF PÁSI FWE YARS:

CRIIFIESTOOSSERV[ß SNEI CONFIDEffiAUTWITH REGAFO TO ÂLL
HAT ßSCilE NDWILL CffE IOHISERNÔIIEIN CùNEC]IqWIH
IHE AS9SMENf INSF4RAS€UCH CflF¡DEIIIATIryçAN FFAÐMLY BE
CLAMEO AYNE PF(]ruJE,IHEINSNTUþN OR NVÁO

þEGEBY ffRIIFIFSIOæIre ACQUdNIEO WIIH IH€ NVAO CæE tr
cofloucT
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SÍgog-*
DÊCUUIId OF NOEPENDilCÊ NO æNFIDÈXThLrY
TO SE SUUÍED PRIOR TO NE ASSESSEIÍ OFrE PRæNSE
THÊUNDERS¡GNED

wE: Slø¡oølr M.J J*

!lF"T#*.o to*"."srHE FoILWNG pRæMwEñAN qp€Rr/

SEEÂPPEþIX

ÁPPTICAIION SUilIÍEO AYNE FOLLfrING INSNIWd

oRlEs

ÊITER

?onqet eiV
21Ls cz

)o
Vt:^,¡u ^l¿ t}xd

fif fl f iIsf; Ä]i]tråÎÈil,HH?ffi îl#?å"""J"oNNEcTloNsoRllEs

HERÊryCERNFES IO SEINGACOUANTED WN IHENAO C@E OF

pLAcE: U4.r<.^l lLi tL 2*t L

S'GXAIUREl [iu

3>uvts-**
TO * SU6mÐPRIORTOTHEßSESSÊFGIflE MæIlÆ
flEUNDtrSNEO

l{MME$:
14 ROSBERYÍERMCE. M$OLNIDP UK

N BEil ÆKÐ IOÆSESüE FfuÙre MæMEÆN E&RT/

!ÉMæX

MLIøfd SswED BY THE FOLløre IßMION:

ÆREBY CÊRNFESIO rcIMMAlwNYIFÐLYI C@NECNÑORIIÉ
OFAÆRSML MruRÉd ÂgÀRAffiHER/IACHq PMESWM
CN64IM W TE ÆOE INSIIÚN, MEH C@LD ÆCTA ru[Y
IWMNTilÉilEÑIRËMdrefl E N&IW@ThEMIN
ÉITHERAPÑred Ai&M SEÑS

H4SY CER¡F|ES TO þl MVre MNÌÆO S6fl æMC¡|O¡S G næ
Wil IBÉ WsIMINDUflreN€ PÑ FMWq

CRIIFESrc (NRVre SROICtrDffhL|fl Wû RÊ@DrcU
Bf #CM NüLqETO HISft NrcE IN @ECldW
IHEÑÊS#[l IWFÆÆ SUCH CqFOENTN CAN RMBLY BE

CHUEO BYTHE PR(WE, fr€ |l{ffiOR WAOi

EREBY CRNFES TO BEIre ACOUWD MH IIE WAO Cæ OF

cdouca
FWE:MIIOL K OAIE: SùFffiUÆY, æ1:
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î)Í¿og-*
DECUMÌION OF INDEPENDENCEATO CONFIDEM[fr

TO AE SUBMIÛED PRIOR IOIHE ASSESSMENTOFIHE PROGMMME

fHE UNDERSIGN€D

'flo"roln* r-- Jo. Êo-

HOMEÐMESS

f,,¡sJ,"-,r5rn^l 2'l'3 .ao1l QG Aryfe-¿-h

MS SEEN ASKED TOASSESS THE FOLLOWNG PRæIìMEASN EXPERT /
S€CREIARY

SEEAPPENDIX

ÆPLICATIN SUEMI[EO BYTHE FOLLWING lNSnlUIq]

SEE APPENDIX

HEREAYCERIIFIESTOBEINGACQUAINIEDWTHIHENVAOCODEOF
CONDUCT

HEREBYCERTIFIESIO NOTUINIAIN¡NG NY(FAMILY) CONNECTIONS OR IIES
OFA PERSONAL NAIURÊ ffi ASARESffiCHER /ÎilCHER. PROFÊSSIOMLOR
GONSULTANTWE THE ABOW INSIITUTION, WHICH COULD AFFÊCI A FUTLY
INOEPENDENIJUæEMENI REOMOING fHE OUÆIIY OF IHE PRæMMilE tN
E¡IHERA POSITIE OR A NEGÀIVE SENSEi

HEREBY CERTIFIES TO NOTMVNG üANÍANEDSUCH CONNECTIONS OR ÍIES

CERTIF¡ESTOOBSERUNGSIRICTCONFIDENT¡ALIñWIIH REGAROIOAI
IHAT HAS CqEANOWLL COÍEIO HISHER NOIICE IN CONNECTIONWfr
fHEASSESSMENT, INSOFARAS SUCH CONFìDENTI&IÛ CN REASOMBTY BE
CHMED BYruE PROGIìffiE,THE INSIIIWONOR NVAO|

,)q. e 2

SIGNATURE

DATE:

æfl 8AM OF IMEPilENCE ÀND COFIDENtr{N

IO BE SUÙIIÍEO PRIOR TOTHEASSES$JEÑ OFTHE M(]wME

BE UNOEFSIqEO

NflE

!'¡¿u ç,t" ¿t¿. a,.-tøae.J¿

HWEAMÊSS

o(.a ¿ (b¿ê.') t5è af|Fl.daÃ

HAS EEEN ASKEDTOAÞ*SS THE FÔLLWING PrcWMEÀS¡N IXP€RI/
$EÇFEIARY

SEE AÞPEþIX

MPTqfON SUMIIED SY frE FùTMIrcINSIIIUIION:

SEE AFFEþIX

HERÉBY CERÍ¡FIESIO MTHÀINTAiNÑG NY (FAMÌLY) CùNrcfIdS OR IIES
OFÂ FER'ONAL MTURE q € AFßffiCHER ¡ EACHER PRtrESffiÀL OR
æNSULTNIWfHIHE@VEINSIITUÎION BICHCOULO$FECIAFULLY
INDEPENÞEMJUDGLIIN' REGÆOING IHE OUATIIY OF IHE PRGRAMMÊ IN
EIIHM À POSIT¡VE OR A NEGAN\Æ STiiSE:

HEREBY CEP.IIFIESIQ NOIHAVING ffiNTANEO SUCH CONNECTONS ORTIES
WtrH THE IÑSÌITflOÑNRre IHE PÆT FIWYffiS

6ERTIFIES IO OBSERVÑG SMICT CONFIOENULtrYÙü REêARD IO AtL
fHAI HÀS CflE flDWLLCfrETOIilqHfi NOIICÉ IN CONNECTION WTH
THEÆSESSMENT INSOFÁRAS6UCHCùTIOËN]IAIIYøÑREASONAATY BF
CSIMED AY frE PROGÊNSÊ,TE trISIIIUTION OB NVAO

ÈÉREBY ÔERTIFIES IO 8EIre ACOUANÎED WIi IHE NVAO Cffi OF
CdDLCI

PLACE L,¡1r..¿åt

SIGNAIURE

OAT€ ttl D¿LãLI. z--tz
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Appendix 8b

RU OU UvA \rU UvT
Committee members

x xVerhallen, Theo x x
xHeiiden, Hans van det x x X x

Harris, Lynette x x
xHeiilties, Marielle x

Blommaert, fos x
Gaalman, Gerard x
Magala, Slawamir x
Schenk, Hans x x x
Sturdy, Ândrew x
Mourih Charissa van x x

X xAar, Matiolein van det x
Sectetades

x xLndavan der Gdispaarde x x
HuEo Verheul x

B Bedrijfskunde (50645) Pattime

M Business Process Management and
rT (600e4)

Pattime
Open Universiteit
Nedetland
(3 programmes)

M Management (60334) Parttime

B Bedrijfskunde (50645) Fulltime

Fulltime

Radboud Universiteit
Nijmegen
(2 ptogammes)

M Bedrijfskunde (66834)

B Economie en Bedrijfskunde
(s0e0s)

Fulltime

M Business Studies (60902) Fulltime

Universiteit van
Amsterdam
(2 programmes)

FulltimeB Bedrijfskunde (50645)

B Intemational Business
Administration (50952)

Fulltime

M Business,{dministratton (60644) Fulltime

Parttime

Vrije Universiteit
Amstetdam
(4 programmes)

M Business,A.dministration (n.v.t.)

B Intemational Business
Administration (5 09 52)

FulltimeUnivetsiteit van Tilbug
(1 progtamme)
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